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CHAPTER I 
THE :AATtffiE AND PURPOSE OF THE STUDY 
1. The Problem 
The purpose of this study is the construction of an instrument 
to measure adjustment of high school graduates to family relatidnships 
through the measurement of attitudes toward parent-child relations, 
marital relations, personality and human relationships. Also, the 
instrument is administered to students who have taken a course in 
Family Relations. The results of the administration are compared 
with the grade point indexes the students received in the c~urse. 
This same group is compared with a control group of students who 
did not elect the course. 
2. Justification 
A major goal of our current educational system is: the preparation 
of young people for their proper role in a democratic society. 
Educators have long recognized that intellectual development of 
students is not sufficient, but that it is also necessar,y to develop 
to fUllest capacity every phase of their per?onal potential as well.1 
1
.Andrew and Willey (4;22) state "Whereas formerly the curriculum was 
concerned with only accepted and conventional aspects of society, it 
now is concerned 1vi th the total experiences of the child. 11 
-1-
The Educational Policies Commission has stated the major purposes of 
education: 
"The first of these major purposes has to do with 
the personal grmvth of the individual. Command of the 
fundamental tools of learning, an inquiring mind, 
desireable health habits, and sui table leisure-time 
interests are results of the educative process which 
society desires for everyone. These are designated as 
the objectives £! self-realization. 
The second major purpose concerns the problem of 
getting along with other people. The ability to "t-Tork and 
play with others, to enjoy a varied social life both 
within and outside the home to appreciate and observe the 
ideals of family life, are important goals of education. 1 They are described as the objectives .Q! ~ relationship. 11 (4;20) 
These two objectives can easily be applied as the purpose and desired 
outcome of high school family living courses. The 'Writer believes 
that courses of this nature are necessary if our young people are 
to be adequately prepared to meet society and it's demands after 
graduation. Whether a student's aim after graduation is college, 
business school or employment, he must be prepared to cope with a 
variety of human relationships. How he reacts will be influenced by 
his family background, social contacts and experiences. One of these 
experiences is the public schoo:J- and, more specifically, the family 
living course. Finck, in a study of participants and non-participants 
inmarriage education states: 
1 
" ••• education for marriage certainly does not prevent or 
solve all family problems, but there is abundant evidence 
that it leads to decided improvement in the understanding 
and attitudes of those comtemplatin~ marriage and those 
who are members of family groups. 11 tll;64) 
Figures following the semicolon-indicate the page(s)'"~o.f the source. 
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Therefore, it can be concluded as a basic assumption of this study 
that such a course does have influence either in the molding or 
the changing of attitudes and in the resultant behavior and adjustment. 
The term "adjustment" has many facets •1 For purposes of this 
study the following definitions were chosen: 11 ••• adjustment means 
a relatively fixed pattern of behavior and of personality 
organization." (29;161) A further explanation is formulated by 
Clayton: 
11The adjustments 1-rhich the growing individual is 
called upon to achieve are behavior or action patterns 
made in response to basic needs occuring in complex situations. 11 (9;69) 
In other words, adjustment, which is a constant process, is a pattern 
of behavior. 
The term attitude also is defined b.r some authors as an expression 
of behavior. McNemar states: 
"The common element of most definitions of social 
attitude is that such an attitude is a readiness o~ 
tendency to act or react in a certain manner. • •• (attitude) 
is an abstraction the existence of ivhich is inferred 
either from nonverbal overt behavior or from verbal or 
s;ymbolic behavior." (25;289) 
Hence, attitude is the verbal expression of behavior, and adjustment 
is manifest in overt behavior. It can be logically concluded that 
1 
S;ymonds (33;93)states "But there are many kinds of adjustment and it is 
no means a simple, unitary thing. • •• Adjustment is a word which refers 
to many different aspects of human adaptation." 
if the task is to meas~e_adj~stment, it might be accomplished 
through ·~e measurement of attitude. 
3. Scope 
This atudy reports the basis for construction of the scale, 
the methodology of the research, administration of the scale, 
results of administration of the scale and results of reliabilit.y 
and validit.y checks. The scale was administered to 152 high school 
graduates of three years. These subjects were divided into an 
experimental group and a control group. Establishment of norms, 
additional administrations and further refinement of the instrument 
are beyond the scope of the study. 
4. Assumptions 
Two assumptions have been previously mentioned. One of 
these is that the family living course does influence the adjustment 
of students who have participated in the course. Th~ second is that 
adjustment can be determined through the measurement of attitudes in 
the fields related to this study. From this it must also be assumed 
that attitudes can be measured. Finally, it is assumed that 
participants in the study~esponded to the instrument honestly. 
This study presents the construction of a scale designed to 
measure adjustment in the areas of family relations through the 
measurement of attitudes in these areas. It is justified on the 
4 
0 
gf:ounds that adjustment is exhibited through a pattern of behavior, 
that expressed attitudes are the verbalized or symbolic acts of 
behavior.. Hence attitudes also indicate adjustment. 
5 
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CHAPTER II 
THE LITERATURE OF F.AMIIX LIFE EDUCATION 
1. Introduction 
The literature in the area of the family and its relationships 
is extensive. Since this st~ is centered around attitudes of 
students 'Who have taken a course in family relations, the revietv of 
the literature 'Will be confined to that of f~ life education. 
Increasingly, educators seem to be shotving more interest in family 
life education at all levels, from. elementary to adult. However, 
the concern of this study is with high school graduates. Hence, it 
shall deal only with family life education of the secondary level. 
2. Definition of Family Li:f.'e Education 
The definition of family life education in the literature most 
frequently is stated in terms of the development of adjustment. 
The White House Conference on Child Health and Protection as 
early as l932 stated a general definition: 
11The following is a general definition of 
education for home and family life: any good educational 
program. which, in addition to developing the socially 
adjusted individual, consciously focuses attention in 
school upon information, attitudes and experiences which 
actually function in home life. 11(35;4) 
An mportant item which must always be remembered is that family life 
education is not dissemination of information alone, but should also 
-6-
aid students toward a clarification of goals and attitudes. This 
is discuss~d in more detail b.y the American Association of School 
Administrators: 
11If we want to help young people toward marriage 
that 1dll be rewarding and fulfilling to them and therefore 
to society, we should help them to clarifY their own 
unique personal aspirations and goals, their conception 
of the roles they want to play and want their mates to 
play, emphasizing that it is this internal harmony of 
expectations, capacities, and needs which enables tvro 
persons to build a unique, highly personalized relationship 
in marriagee 11(.3;19) 
And, they continue: 
" .... education for marriage should strive to. give 
young people understanding of human relations, insight 
:into their own personality and emotional expressions, and 
sympathetic awareness o£ the unspoken desires and needs that 
each person brings fram his childhood anq adolescence to 
adult life and especially to marriage. 11 (.3;20) • 
To sunnna.rize, family life education is a means whereby young people 
can learn more about themselves arid others, and their relationships 
with others. It aims toward free expression and clarification of 
their goals in life and marriage. Then, too, courses of family 
living help create an awareness of human relations that will form 
better harmony in marriage as well as other personal relationships. 
Finally, it assists in developing a more socially adjusted individual 
who is equipped to handle life's situations. Turning again to the 
results of' the White House Conference the definition of family 
life education can be summarized thus= 
"Education i'or home and family life is advocated for 
the purpose of producing these adjusted personalities capable 
of functioning constructively in their homes Whether as 
children, parents, or 'lllllllarl'ied adults • 11 (.3 5; 5) 
7 
3. Background 
~lution ~ familx ~ education.-- Modern life has presented 
the family unit with a mo:aum.entous task. The feeling of security 
and. permanence has been removed. The training a child receives 
within the family group does not al'tvays prepare h:im for the type 
of society in which he must live. C.onsequently, more of the 
education for life adjustment has been assumed b.1 the schools. The 
White House Co!.\ference discusses this phenomenon in more detail: 
11In older civilizations which provided for nurturing 
the child in a large family group of fairly permanent social 
and cultural connections, individual social behavior and the 
traditions of child care and training were to a large extent 
governed b.1 a social group of homogeneous culture. The 
child's developing personality, then as now, was greatly 
modified b,r his environment. Since the environment was 
relatively stable and divergence from the accepted path 
of behavior tva.s largely controlled cy group opinion, 
there -was no conscious need for help in life adjustments. 
The child automatically received training designed to 
fit h:im into a stable group. 
At present, the smaller family unit in .American 
civilization is apt to exist in isolation from the larger, 
to change its place of residence frequently, and to rely 
upon varied and transitory contacts for its social life. 
The unit is influenced directly a:qd indirectly cy people 
of many kinds of culture and from many -walks of life. 11(36;3) 
Society has com~ to realize that the family can no longer cope ~ith 
such complex situations· alone. The school has endeavored to help the 
family unit in preparing its children for ?etter adjustment in 
adult life but does not attempt to assume total responsibility. 
11There is indisputable evidence that the home today, 
laboring under disadvantages :imposed upon it cy modern 
conditions, cannot alone cope with the problem of teaching 
its children how to adjust themselves to family li~ing. 
8 
During recent years, therefore, this task has been undertaken 
more and more by the school. The purpose has not been 
to relieve the home of' responsibility, but to supplement 
the home's endeavors in this direction. 11 (.35;4) 
The current social situation which has caused educators to enter 
the field of' family life education is also mentioned by the 
American Association of School Administrators: 
"Anything the school and college can do to help 
people gain more from their home life is a serVice not 
only to the individual but also to society. One of' the 
dangerous weaknesses developing in American civilization 
is the instability and relative insignificance of' the home. 
A great many people are losing their ability to achieve 
domestic satisfaction. Qynicism and pessimism are not only 
strong but constantly brought to the attention of young 
pe~ple. The increasing divorce rate is only one evidence 
of' the lack of' solid family life in our culture. The 
divorce problem, moreover; exists because those who 
ma~ have not developed the qualities necessary for the 
achievement of marital happiness. They need information; 
they need a willingness to face the prevailing conditions; 
they need a familiarity -with the resources that will help 
people in trouble; but most of' all they need the emotional 
and· spiritual attitudes that give the right outlook upon 
marriage and family life."(.3;106) 
The responsibility for improvement of this social condition through 
~ily life education is not exclusively that of' the schools. 
Holvever, the schools may have some influence upon the individual. 
"The task does not fall exclusively upon the schools 
or colleges, but nowhere else can we expect a systematic, 
factual interpretation of' domestic life, given in such 
a -way as to win the SJIID.pathy and mature emotional attitudes 
of' the boy and girl or young man and woman."(.3;107) 
G.onsequently, the schools need to take an active part in family 
life education. The family units can no lpnger cope with the 
complex social training necessary to their children. Other agencies, 
9 
such as public education, have taken steps to attempt to aid the 
home in preparing its members for life adjusiE.ents. 
EarA!; attemRt in familz ~education.- Toms River High School 
in Toms River, New Jersey, began one of the earliest attempts in 
family life education in 1941 under the leadership of the Board of 
Education and Elizabeth s. Force. The general public was informed 
of the a:ims and progress of the course which -was given on an elective 
basis for juniors and seniors, boys and girls alike. A special room, 
called the 11Family Relationships Room'! -was set aside complete with 
'!pine-panelled -walls, sturdy maple furniture, soft green rug, 
colorful draperies and venetian blinds". After ten years in this 
program the course appeared to be highly successful: 
"The tenth year of the Family Relationships course will 
begin with an enrollment .of approximately one hundred students, 
boys and girls, a number which represents about two-thirds 
of those elligible for enrollment. Offered on an elective 
basis, carrying full cre~it to juniors and seniors only, the 
course continues to attract students from college preparator.y, 
commercial, home economics and fine arts groups. Auto 
mechanics and carpentry boys operating on a full schedule set 
for them by state regulations, find it dif'ficul t to elect Family 
Relationships, although some parents have inquired to find out 
whether their sons could substitute it for some other required 
course • 
••• The objectives of the course, briefly restated are: 
to help boys and girls to become happier better adjusted, 
more contented, more valuable and valued members of their 
present fa.m.ily groups; to help them start marriage and 
establil'!h homes with something more than good intentions. 11 (12;J.52£) 
Since the initiation of this program in New Jersey, more schools are 
establishing this t.ype of course as part of the curriculum. If 
success in such a course can be measured in terms of the number of 
' 
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students electing it, this experiment was highly successful. 
4. C.ontributions of Family Life Education 
C.ontributions of family life education are closely aligned vd.th 
the previously stated definitions. Effective teaching in this 
area accomplishes basically two purposes. These are discussed by 
Hurt and Dales: 
"Through family living courses in schools we may 
hope to accomplish two main purposes. The first of 
these relates to helping the adolescent understand 
himself, his own set of attitudes and values, and how 
they may be similar to or different from those of others. 
He learns to establish more satisfYing relationships as he 
grows in his personal understanding as well as the understanding 
of friends and family members at their various stages in 
the life cycle. The second purpose we may hope to accomplish 
is to help the adolescent develop various approaches 
for clarifYing and solving his own problems. • eeThe 
role of education is to help the adolescent understand the 
steps in the problem-solving method and to evaluate effective-
ness and fallacies in thinking through his problems. 
Sensitivity to his own values and attitudes will help 
him understand the alternatives possible in ~ problem-
solving situation and to choose the alternative which 
t-rill give greatest satisfaction to h:imself and others."(l9;.34S) 
The contributions, then, made through this course, relates to an 
understanding of attitudes and values, an understanding of personal 
relationships; approaching and solving problems. Courses of this 
nature also make a contribution to family stability. This can be 
done by creating some insight into the reality of living. Force 
comments on this: 
" .... Gourses can make a real contribution :eo family 
stability if they can get exactly that idea across to 
the high school boy and girl. By alerting youths to the 
seriousness of establishing a home and family, b,r giving 
them some insight into the nature of the task, by starting 
ll 
them out V1i th something more than good intentions we 
are fulfilling our task.,"(+2;162) 
The total effectiveness of these courses still lies within each 
student. How information is utilized uill determine the end result 
of the course. 
'~ether courses in preparation for marriage and 
family living contribute to fBIIlily stability or 
instability depends upon~ the pupils take home to thell> 
families. Secondly, it depends upon hQli ~ they carry 
home, and thirdly, !!Ql'! accurately they interpret what they 
are learning to their parents. :Elinally, it depends upon 
hovr this inevitable 11take-home 11 education is received 
and utilized by the pupil and his family. 11 (12;160) 
Then again, family lif'e education is something which should be 
the cooperative effort of administrators; community, teachers, and 
students. It can also be given through other courses in the 
curriculum. Adams reports in the California Journal of Secondary 
Education: 
"In other words, teaching about the changing .American 
£amily, ••• is a team job to Yhich administrators, teachers, 
students, and community personnel all shoUid contribu~~· 
The task is one w.hich may be spread broadly across the 
curriculum or related to one subject field, but in either 
case should be taken that the needs of all students should 
be met and that the local beliefs and attitudes should 
be respected. 11 (J.;240) 
Although educators are trying to aid students in preparing for 
an unstable li£e in society, this does not mean that previous 
standards should or need be changed or thrown aside. Perhaps a 
new application of old standards is what is needed. On the other 
hand, students, should be taught some understanding of the standards 
of the past generation and the conaitions under which these standards 
12 
arose. 
"The course in family relationship should endeavor 
to give pupils some sympathetic understanding of the 
modes of thought and concept of ethics of the older 
generation Which are due to their rearing in a famil¥ 
atmosphere colored by patriarchial standards.''(35;66) 
Another contribution of family life education is the counseling 
Which frequently results. Teachers cannot ignore this function 
and should llla.Ke every effort to faDld.liarize themselves with 
counseling and/or agencies Which can be of service in counseling. 
Ha1~ces describes the situation~ 
1~enever a teacher attempts to offer a family living 
class, she needs to have help in handling individual 
counseling situations. She needs to be sensi~ive to the 
uns9lved problems 018 students within her group and to 
find ways to provide individual help for these students 
either through her own counseling or referral to 
others. 11 (1. 7 ;3 51) 
Thus', contributions of family life education vary from aid in 
problem-solving. and assistance in forming family stability, to 
a cooperative effort between school and community so that needs of 
students may be met as satisfactorily as possible. 
5. Success of Family Life Education 
Simply stated, success or effectiveness in family living courses 
is "based on the present and near future concerns and, needs of the 
members of the class group11 .(17;349fa) C.losely allied with needs 
of members of a group is the growing of emotions and learning to 
deal with them. Certainly affection and the family go hand in hand 
and this cannot be ignored in education. 
13 
11No effort of the school or college to help young 
people develop their re~sources for family life and {to 
prepare for marriage and parenthood can have much success 
unless it encourages a matur~ of the emotions that have 
to do with family experience. 11 C3;103) 
The Association of SchoolAdministrators comments further: 
11Educa tion for family life has to take into account 
this new emphasis on affection as a motive of family • 
••• The responsibility of the school and college is all the 
greater because of the insecurity which comes when the 
child is denied a realization of the affection of his 
parents and of the false teaching to which he is now 
exposed. 11(3;104) 
To summarize, success in family life education will vary according 
to the needs and future goals of the students in these classes. It 
will also depend to an ext~nt upon the teacher's encouragement of 
emotional growth and its relation to family life. Per~ps it 
might be concluded that the teacher's personality, as well as 
knowledge of human relations, will be a deciding factor. 
6. Sunnnary 
In this chapter, an attempt has been made to provide the 
reader with some of the philosophy of family life education and 
some of the conditions which brought it about. Family life education 
is still in its beginning stages. More recent emphasis appears to be 
,.rith teaching methods for family living courseso No attempt has been 
made here to cover all the literature in the field. With each passing 
month new literature and studies are revealed in current periodicals. 
Of these, Hawkes summarizes the future in this field: 
14 
"• •• To cope with the future demands, however, 
we must learn to do !mlCh more in the field of education. 
We are just now learning to use the insights of anthropology 
in our teaching. We have borrowed extensively from 
psychology, sociology and physiology. As we begin to 
recognize values as the basis for much that we teach, we 
must be willing to draw from the social sciences that 
have much to offer £or effective family living. 11 (17;574) 
It appears from the references quoted in this chapter that in order 
to aid young people in adjustmng to our present social environment, 
the school must take a part. The attitudes they a:im to develop will 
influence the futures of these people and those around them. 
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CHAPTER III 
CONSTRUCTION OF THE SCALE 
1. Introduction 
This chapter pre~ents a brief introduction to the construction 
of attitude scales as a background :for this study. Some of the 
factors u.sed in the studies reviewed in this chapter were applied 
·in the construction of the attitude scale used in this study. 
Likert ~ ~ measurement sf attitude.-- When constructing an 
attitude scale, it is necessary that; 
1. All statements be expressions of desired behavior and 
not statements of fact. 
2. Each proposition should be stated in clear, concise, straight-
foward sentences. Each statement should be in simple vocabulary. 
N o double negatives, involved or confusing wording should be used. 
Double-barreled statements should always be broken in two. All 
ambiguity must be avoided. 
3. Generally, each statement should be worded so that the 
modal reaction to it is approximately in the middle of the possible 
responses. 
Concerning alternatives in a scale Likert states: 
11For purpo.ses of tabUlation anc3. scoring, a numerical 
value must be assigned to each of the possible alternativeso 
If' five alternatives have been used, it is necessary to 
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assign values of-from one to five with the three assigned 
to the undecided position of each statement. The ONE end 
is assigned to one extreme of the attitude continuum and 
the FIVE to the other; this should be done consistently for 
each of the statements "t-Thich it is expected will be 
included in the scale. 11 (23;46) 
In Likert 1 s study, items were selected from the following: 
1. Items from questionnaires previously forlllUlated. 
2. A survey of newspapers and magaz.ines. 
3. Books, addresses, pamphlets were also used as source 
material. 
4.. A number of items were made up by the writer .. 
"Wherever it was possible to use questionnaire material 
which had previously been extensively tried out, and where, 
in a sense, 1nor.ms 1 were available, we preferred to use the 
questions exactly as they stood. In a few cases, it was 
necessary to abbreviate and simplif.r the questions in 
order to make sure that only one issue -was involved and 
that ambiguity was avoided. In those instances in which 
we made up our own questions~ we sought to emphasize simplicity, 
clarity, and brevity. 11 (23 ;12) 
Likert comments further regarding item construction: 
'~ithout exception, the questions were presented in 
such a form as to permit a 1 judgment of value" rather than a 
'judgment of fa.ct 1 • • •• we hope the inquiry has to do with 
the wants, desires, conative dispositions of the subjects, 
not "t-Iith their opinions regarding matters of fact. 11 (23 ;12c,l3a) 
Also, regarding choice of items: 
110ne further generalization may be offered regarding 
the plan underlying the choices of questions. Since 
value judgments' are required, it was conceived that every 
issue mig!lt be presented in such a way as to ~llow the 
subject to take sides as between two clearly opposed 
alternatives. Furthermore each issue was so drawn that 
two conflicting groups of persons were either named 
or implied, and the subject allowed to affiliate himself 
with one or with th~ other group. 11 (23;13) 
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Reactions of the subjects on the attitude test will vary from 
a response that is what he truly believes or one which he believes 
the e:xruniner wants him to say he believes • 
110f course, it cannot be sufficiently emphasized that 
the reactions on an attitude test are no more meaningful 
than the situation in which the attitude test was given. 
If the situation is such as to elicit the honest cooperation 
of the subject, so that he will be likely to state his 
own attitude and not the attitude that he thinks is expected 
o£ him or some other equally fictitious attitude, we can 
feel that we have a valid measure of his attitude. The 
danger of not having the full cooperation of the subject 
cannot be overemphasized in the present promiscuous use 
ofAttitude tests. It is significant that the reliabilities 
of the different scales tend to be higher, when allowance is 
made for variability, in those groups where there was more 
reason to expect the cooperation of the student. 11 (2.3;3.3) 
Thurstone and the measure of attitude.- The items in this 
study 1-rere the result of editing the material from individuals who 
were asked to virite their opinions about the church. Also 
literature was reviewed for suitable, brief statements which could 
be used in the scale. From these, 1.30 statements were prepa;eed 
which expressed attitudes from one end of a continuum to the other. 
"It iVS.S sometimes necessary to give special attention 
to the neutral statements. I£ a random compilation o:g 
statements of opinion should fail to produce neutral 
statements, there is some danger that the scale will bz:eak 
in two parts. The whole range of attitudes must be fairly 
well covered, as far as one can tell by prel:iminary inspection, 
in order to insure that there will be overlapping in the 
rank orders of different readers throughout the scale. 11 (.34;22) 
The following are some of the criteria used in.Thurstone 1s 
study: 
1. The statements were kept as brief as possible to reduce 
subject fatigu~. 
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2. The statements i'[ere of such a nature that they could 
be endorsed or rejected according to the agreement or disagreement 
with the reader's attitude. A few statements were deliberately~orded 
so that the reader could not endorse or reject the statement. 
3. Each statement was such that the readerls acceptance or 
rejection indicates something of the reader's attitude of the 
mssue expressed. 
"If, for example, the statement is made that war 'is an 
incentive to inventive genius, the acceptance or rejection of 
it really does not say ~~ing regarding the reader's 
pacifistic or militaristic tendencies o He may regard the 
statement as unquestionable fact and simply endorse it as a 
fact, in which case his answer has pot revealed anything 
concerning his own attitude on the issue in question. 
However, only the conspicuous examples of this effect would 
be eliminated b.1 inspection, because an objective criterion 
is available for detecting such statements so that their 
el:imination from the scale will be automatic."(34;23) 
4• Double-barreled statements were avoided, in order to 
prevent ambiguity. 
5. A majority of the statements specifically related to the 
attitude variable being measured. 
"If a small number or irrelevant statements should be 
either intentionally or unintentionally left in the series, 
they will be automatically eliminated b.1 an objective 
criterion, but the criterion will not be successful unless 
the majority of the statements are clearly a part of the 
stipulated variableo 11 (34;23) 
After the statements were selected, the subjects sorted them into 
eleven piles in order to represent 11an evenly graduated reries of 
-attitudes from those extremely against the church to those which 
are very much in favor of the church. 11 (34;30) Subjects were 
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eliminated if they placed 30 or more of the statements in any one 
pile. 
"'This objective criterion el:iminated a number of 
subjects Who were known to do the sorting of the statements 
carelessly and still others who showed in conversation that 
they had evidently failed to understand the instructions. 
We do not believe that this is in any sense an infallible 
criterion but it has undoubtedly served to eliminate ~ 
of the subjects whose sortings vTere careless or Who misunderstood 
the instructions. 11 (34; 3 5) 
An assumption of the study 1vas that attitudes are subject to change. 
This -was accounted for by computing the standard error of measurement 
of the scale. 
"When we have measured a man 1 s attitude on any mssue 
such as pacifism, we shall not declare such a measurement to 
be in any sense· an enduring or constitutional constant. His 
attitude may change, of course, from one day to the next, 
and it is our task to measure such changes, whether they be 
due to unknown causes or to the presence of some known 
persuasive factor, such as the reading of a discourse on 
the issue in question. However, such fluctuation -may 
be also attributed in part to error in the measurements 
themselves. In order to isolate the errors of the 
measurement instrument from actual fluctuations in 
attitude, we must calculate the standard error of 
measurement of the scale itself."(34;9) 
Other references.-- Various authors have briefly described 
-
attitude and attitude measurement. Bennett discusses this phenomenon 
and its relationship to group structure. One of the methods she 
describes is that of rating methods. Three of these she states as: 
1. Judgment of a person in relation to a group in which 
categories such as superior, average, or inferior are used. 
2. Comparison of one person to another in a group. 
3. Rating of an individual by using descriptive statements 
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rather than specific traits. 
Green, et. al. discusses various methods of attitude measurement 
in a chapter on per.sonali ty instruments and techniques. Then, too, 
Temmers states attitude measurement as a measurement of opinions. 
"In most measurement of attitudes we are really 
measurfung opinions. Opinions, therefore, are expressed 
attitudes. Certain assumptions must be made in order to 
measure attitudes; That attitudes are measureable, that they 
~ary along a linear continuum, and that measurable attitudes 
are common to the group, that they are held by 1llBllY people. 11 (28,;7) 
He continues: 
"The realization is rapidly growing that attitudes, the 
way individuals and groups feel about the various aspects. 
of their world, are probably more determinative of behavior 
than mere cognitive understanding of this world. 11 (28;15) 
This realization is particularly pertinent the scale constructed in 
this study. ~ikert1 s principles also were integrated into the 
formation of the attitude scale. 
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2. Construction of the Scale 
Source of items.- Since the basis for this study is the Family 
Relations course, the logical source of items for the scale is 
its curriculum. Hence, the items were divided into four categories: 
marriage relationships, parent-child relationships, personality and 
human relationships. The most important points covered in the course 
in these areas were selected by the writer and included. Text and 
reference books used in the course served also as a basis for many 
of the statements. It is recognized that the choice of items by the 
1n'iter is subject to her own value judgments. However this VJS.s 
unavoidable since these value judgments are also incorporated into 
the course curriculum which was used as the basis for the statements. 
~ 6riteria.-- The studies previously reviewed at the beginning 
of the chapter were used as a guide for the construction of the scale. 
More specifically, the follblving were used as these guides: 
1. The items should be stated as simply and briefly as possible. 
2. Double-barreled and ambiguous statements are to be avoided. 
3. Words or phrases which will confuse the ~ubject should not 
be used. 
4• Statements should be phrases clearly and concisely. 
Therefore, the items in the final scale represented simple, straight• 
forward statements. This 'tvas particularly important since the scale 
was to be administered by mail and the w.ri ter would have no personal 
contact with the subjects taking the scale. 
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Scale items.-- In order to allow for inspection of the scale, a 
copy of the m:imeographed form which was mailed to the subjects, is 
included as Appendix A. 
Instructions to the scale.- The instructions at the beginning 
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of the scale are deliberately kept short and s:imple with only a minimum 
of directions. Since the scale was to be administered by mail, it 
was felt that there would be a far greater return if the instrument and 
instructions were kept short and s:imple. The manner in which the items 
were to be marked is described at the top of the first page of the instrument. 
Following each item are listed five categories: strongly agree, agree, 
undecided, disagree and strongly disagree. Each item was to be marked 
according to the extent to which the subject agreed or disagreed with 
each statement. 
Scorin~.- The scale is scored by multiplying the frequency of 
marking in each column by tl;le value of each column category. The values 
of these categories are as follows: strongly agree, 1; agree, 2; 
undecided, 3; disagree, 4; and strongly disagree, 5. A full total of 
both pages and all columns is then derived. The items uere constructed 
so that a high score would indicate a desirable attitude toward family 
relationships. 
3 o Administration of the Scale 
Selection Q! groups.-- The scale was administered to 152 high 
school graduates of the past three years. Half of these had elected 
a course in family relations as seniors. These students were the 
experimental group. The other students, the control group, 1-1ere 
selected to equ~l~the experimental group as closely as possible in 
age, sex and social level (through father's occupation). The matching 
was done from the studentst permanent records in the school. 
Administration ~ the ~.- The scale -was administered by 
mail and 1-1as accompanied by a mimeographed letter. A copy of the 
letter is inc~uded in Appendix A. A return addressed, stamped 
envelop was included in the packet. The study could not be anonymous 
since results of the experimental group were to be compared with 
grades received in the course. 
Reliability administration ~ results.-- Two reliabilit,r Checks 
were made. One of these was used with the control group; the other, 
with the experimental group. An odd-even reliability was applied 
to both groups using the Pearson-Product Moment Coefficient of~elation 
and the Spearman- Brown reliability formula. The reliability 
coefficient found for the control group was .50. The reliability 
coefficient for the experimental group was .62. The writer recognizes 
that these OOll'relations are not as high as experts would demand, but 
that it does indicate a degree of consistenc.1 adequate for the 
purpose of this study. The odd-even scores used for these 
reliabili t.r checks are included in Tables three and four in 
Appendix B. 
Validity.-- The scale items were constructed from the subject 
matter taught by the writer in the Family Relations course. Specifically, 
the items were founded on attitudes, as well as facts taught in the 
l 
Course. Hence, the scale has curricular validity. 
1. Curricular validi t.r is discussed further in Measurement ~ Evaluation 
in~ Secondary School,H.A. Greene, et. al. (16; 6S). 
0 
0 
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A more accurate test of 1Talidi ty could be made by making a comparison 
with a similar validated scale. However, a thorough search for such an 
instrument failed to locate a scale. 
Trial administration.-- The first version of the scale was 
administered to the writer's present classes in family relations. 
In this form the s cale items were the same as those in the final 
copy. However, the categories were: altvays, frequently, occasionally, 
rarely and never. Instructions directed the student to mark the 
category which corresponded to the frequency with ~hich he believed 
the statements to be true. During the administration of the scale, 
much confusion resUlted concerning the exact meaning of the directions 
and categories. After marking the scale, students were asked to comment 
on the scale and how they felt it could be improved. On the basis 
of their comments and confusion, the categories were changed to the 
present form. Directions were also<ahrified to the present form. 
Limitations of administration.-- A total of 152 scales ~ 
- . 
administered. Since these were administered by mail only a partial 
return could be expected. A total of S3 were completedraiid returned. 
4• Results of the Scale Administration 
Introduction.- Two major comparisons were made in this study. 
One comparison was between the scale results of the two groups and 
the other was between the experimental group and grades received 
in the course. The a.~elation of grade point indexes with the 
experimental group's scale scores was made using the formula: 
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NfiY - (£X) (~Y) 
The comparison of the scale results of the two groups was made by 
comparing the standard error of the difference of the means through 
the use of a critical ratio formula 
Table three in Appendix B shows the grade, total scale scores, odd-
even scores and fathers' occupations £or the experimental group. 
Table four in Append:bc-B indicates total scale scores, odd-even 
scores and fathers' o~cupations for the control group. 
Statistical results.-- Analysis of the difference between mean 
scores of the experimental group and control group yielded a critical 
ratio of .70 which is not significant. Scores on the attitude scale 
for the experimental group correlated .44 with grade point indexes. 
Table one and table two show the distribution of scores, means and standard 
deviations of each group. 
0 
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Table le DistribUtion of Scores for the Experimental Group 
with a Mean of 139.10 andfa Standard Deviation 
of 5.39 
Class Intervals 
163-165 ••••••••••••••••••••• 
160-162.~ ••••••••••••••••••• 
157-159 ••••••••••••••••••••• 
154-156 ••••••••••••••••••••• 
151-153 ••••••••••••••••••••• 
148-150 ••••••••••••••••••••• 
l45-l47e•••••••••••••o•eoeee 
142-l44••••••oe••e•••••••o•a 
139-l41e••••••••••••••••••••. 
136-138 ••••••• 0. 0 •••••••••• •• 
133-135 ••••••••••••••••••••• 
130-132eeoeoeooeeoeeoeooeeee 
127-129 ••••••••••••••••••••• 
124-126 ••••••••••••••• -~ ••••• 
121-123 •••••••••••••••••••• ~ 
118-120 ••••••••••••••••••••• 
115-117 ••••••••••••••••••••• 
112~114 ••••••••••••••••••••• 
Frequency 
1 
1 
1 
2 
3 
2 
3 
3 
7 
6 
6 
1 
1 
3 
1 
0 
2 
1 
27 
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Table 2. Distribution of Scores for the Control Group 
with a Mean of 138.78 and a Standard 
Deviation of 5.20 
Class Interval 
161-163 ••••••••••••••••••••• 
158-160 ••••••.••••••••••••••• 
155~57 •••••••••••• ~ •••••••• 
152-154o••••••••i•••••oeoeeo 
149-151 ••••••••••••••••••••• 
146-148···~················· 143~5 ••....•..•....••..••. 
.14Q~~el.42 ..... 0 ................. ..
237-139eo••••••••••••••••••• 
134-136 ••••••••••••••••••••• 
131-133 •••••••••••••• ; •••••• 
128-130 ••••••••••••••••••••• 
125-127 ••••••••••••••••••••• 
122-124 ••••••••••••••••••••• 
119-121e••••••••••••••o••••• 
116-118 ••••••••••••••••••••• 
Frequency 
1 
0 
2 
2 
3 
3 
4 
2 
3 
6 
4 
2 
3 
0 
2 
1 
28 
0 
CHAPTER IV 
CONCLUSION 
1. Summa.ry 
This stuqy has attempted to construct and administer an attitude 
scale by which attitudes toward fami~ relationships can be measured. 
Items in the scale were based upon attitudes taught in a high school 
family relations course. These items included attitudes toward parent-
Child relations, marital relations, personality and other human 
. . 
relationships. The scale was.administered by mail to a control 
group and an exper.:imental group. The latter consisted of high school 
. 
graduates, over a period of three years, who had elected the Family 
. 
Relations course as senior. The.co~tr9l group consisted o~ an 
. -
equal number of high school graduates who were selected to equ~} 
. 
the experimental group as closely as po~s:j.ble in age, sex and social 
level. The latter l-Ias determined by fathers 1 occupations. The selection 
of the control group was made by the use of the students 1 permanent 
record cards in therohool. Scale results of the control group were 
compared with those. of the ecper:i.mental group. Accmrrelation was made 
between the scale scores of the e:x:per:i.mental group and the gradesthey 
received in the course. A third comparison was made of the scores o~ 
those from professional homes with those from non-pro~essional homes. 
-29-
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A review haa been made of literature in the field of Family Life 
Education. The literature of attitude~ale construction has also been 
reviewedo Reliability and validity of the instrument have been discussed. 
The method of administration and results have been considered. 
The meaning of the results is discussed in this chapter. 
An insignificant ratio vTas found to exist between the mean scores of 
the control group and the experimental group. A significantly high 
correlation was obtained be~1een the experimental group 1s scale 
scores and grade point indexeso There was no significant difference 
in the mean scores of subjects from professional homes and those 
from non-professional homes. 
2o Conclusions 
A comparison of the mean scores of the two groups through the ~se of 
a critical ratio yielded a ratio of o70. This appears to indicate an 
insignificant difference in the attitudes as measured by the scale. 
As previously mentioned, other factors exert considerable influence 
in the formation of these attitudes. Hence, a family relations course 
may not be sufficient influence to counter-act attitudes which have 
been previously solidified. 
By inspection of the scores of both groups, it appears that 
students who had graduated three years ago had higher scores than those 
who have been graduated one yearo This might indicate a factor 
of maturity as an additional influence upon attitude. 
0 
0 
The insignificant critical ratio might also be an indication that 
the instrument does not adequately measure attitude in this area. 
Further study of this factor would be necessary to validate the scale. 
This might be accomplished through fUrther administrations and 
comparisons with another, validated family relations attitude scale, 
if such were available. 
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Comparison of experimental group scores with grades.-- A coefficient 
of ~·@relation bet't-reen the expernnental group's scale scores and the 
. 
grade point indexes was .44. This is a moderate ®arelation showing 
a substantial relationship between the attitudes expressed on the 
scale and the grades received in the course. This appears to indicate 
that the scale does measure the same attitudes and information upon 
which the grades in the course were based. 
Comparison of social level and scale scores.-- The social level 
of the subjects was determined by the fathers' occupationa. These 
were divided into two basic groups1~professional and non-professional. 
A comparison 'tvas made of the scale scores of these groups by the use 
of a critical ratio. The result was a ratio of .006. This appears 
to indicate that social standing as determined by fathers' occupations 
has no influence on the child's attitudes toward family relationships. 
3 o Limitations 
Development .Qi attiiEude.-- This study attempts to measure attitudes 
toward various family relationships. The scale· items used in the 
study were based on a high school family relations course. Hm·rever, 
P< 
other factors cannot be ignored. Family influences, peer contacts and 
social experiences have much bearingr.on the formation of these 
attitudes. School eXperience ia only one of the many social contacts 
and family relations courses one part of the school experience. 
Therefore, it is necessary to keep in miQd ,the nature and number of 
these other factors in the interpretation of scale results. 
Subjective nature .Qf grade comparison.- A true comparison of 
attitudes with what a student accomplished in a family relations course 
should be made with a less subjective measure than grades. Since such 
an objective measure of accomplishment is not available, grades had 
to be used. For the purpose of' this study, it must be assumed that 
grades are an indication of course accomplishment. 
Administration.-- All the subjects chosen for this study were 
high school graduates. Since these people were geographically 
scattered, the only method of administration was by mail. This, 
at best, yields only a partial return. In this study slightly over 
a 50 per cent return was received. 
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Nature of desired scale response.-- The scale items were constructed , 
so that a high score would indicate a desi~l"S.~ attitude toward family 
relationships. This high score would be obtained by marking all or 
most items in the "strongly disagree" column. This factor might1' 
became evident to the subjects in the course of administration. 
However, upon inspection of the subgroup markings(frequency of markings 
in each column) there does not appear to be any indication of this. 
a 
4• Recommendations 
Further investigation of the use of the attitude scale should 
be pursued in the future. This might be accomplished through increased 
administrations to groups comparable to those used in this study and 
also to groups on a college level. A further establishment of validity 
might be made if a comparable instrument is developed and standardized 
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in the future. A continuing effort needs to be made to reduce subjectivity 
of items and to decrease item ambiguity. And again, other tYPes of 
comparisons need to be made to determine further the adequacy in 
measurfrng attitudes toward family relationships. 
0' 
0 
APPENDIX A 
~CALE 34 
DIRECTIONS: Place an X in the column to the right of each statement indicating the 
extent to which you agree or disagree with each statement. The cate-
gories of each column are as follows: I -Strongly Agree; II -Agree:. 
III - Undecided; IV - Disagree; V - Strongly Disagree. 
1. Once an individual's personality is developed, 
it cannot be changed or improved. 
2. To be a well-balanced personality, we need' 
only to receive affection, 
3. A mother should devote all her time and 
attention to her children. 
4. A person can be reformed through marriage • 
5. Babies cry just to get attention, 
6. Disagreeable experiences can be eliminated 
if we put them out of our thoughts. • 
7. Marriage is always a 50-50 proposition. • 
S. A well-adjusted person never experiences 
conflicting emotion, 
9. A happy marriage will have no conflicts. 
lO •. Teen-age marriages have as good a chance· 
for success as any other, 
11, Children should be seen and not heard. 
12. There is but one person who can be our 
"one and only," 
13. People are born with.fear and hatred. 
14. When meeting someone for the first time, 
you can assure a good impression if you 
appear to be a happy, sincere individual. 
15. In-laws always make trouble. 
16. A feeding problem t..rith a baby indicates 
some kind of stomach disturbance or allergy. 
17. A person should not be too realietic about 
marriage because this attitude will take 
all the romance out or married life. 
lS. It is natural for all women to be afraid 
of mice, 
I II III IV V 
~r. Agr. !g. ~. Disa. Str.Dis .• 
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-
... _ 
-
--
---
- ------
-
--
-- ---
--- --
---
-
Page 2 35 
I II III IV V 
Str. Agr. -Ag. Undec. ~. Str. ;Qis_,., 
~ 19, Some people are born bad, 
20. Children's questions about sex should not be 
answered until they are old enough to under-
stand. 
21. If you make a good choice, you won't have to 
adjust to your marriage partner, 
22. Two people in love are likely to be compatible. _____ 
23. A person's ability to get along with the mem-
bers of his family has little or no effect on 
his ability to get along with others. 
24. If a baby cries and you can find nothing wrong, 
it is best to let him cry until he gets tired. __ 
25. There is no point in discussing financial 
responsibiiities before marriage. 
26. Popular people ar.e born that way. 
27. Children should always do what their parents 
tell them without question. 
2S. Emotional maturity comes with age. 
29. First impressions of an individual are 
correct judgements of that person. 
30. After marriage our habits and personalities 
tend to change. 
31. If an older child is jealous of. a new baby, 
the parents need not be concer.ned as the child 
will get over it. · 
32. An extrovert is a better-adjusted person 
than an introvert. 
33. A long engagement is unnecessary since there is 
plenty of time to get acq~inted after 
marriage. 
34. Too much love will spoil a child, 
35. Through marriage two people can achieve 
perfect companionship. 
36. A co~ple does not need to have common interests 
to make a succes$ of their marriage. 
--
-
-
-
-- ---· 
- -
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·' 
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0 MARBLEHEAD HIGH SCHOOL 
Marblehead, Mass. 
March, 1960 
Dear 
As a graduate of Marblehead High School, you can help in 
making successful a study that is being made concerning the Home 
Economics Dept. You will find enclosed a questionnaire that I wish 
you would fill out along with a personal interview card and return 
to me as ·soon as possible in the enclosed envelope. 
The school is always pleased to hear from its graduates, and 
your cooperation in filling out and ~eturning these forms to me 
will be appreciated. Won't you take a few moments today? We would 
like to know your opinion on the matters included in the questionn-
aire. 
Please consider this also a personal invitation to come back 
and visit us at any time .. 
Very sincerely yours, 
11rM-~-~ 
Mrs. Bonnie J. Wiegand 
P.S. Don't forget to ~eturn the interview card along with the 
questionnaire1 
0' 
Table 3. 
Student 
1 •••••• 
2 •••••• 
3 •••••• 
4eeoeoe 
'······ 6 •••••• 
7 •••••• 
s.e•••• 
9 •••• 8. 
10 ••••• 
ll ••••• 
12 ••••• 
13 ••••• 
]4 ••••• 
15 ••••• 
16 ••••• 
17 ••••• 
lB ••••• 
19 ••••• 
20eooee 
21 ••••• 
APPENDIX B 
Scale Scores, Odd-Even Scores, Fathers' 
Occupations and Course Grades for the 
Experimental Group 
Scale Odd Even Fatherts Course 
Score Score Score Occupation Grade 
ll7 5B 59 plumber 0 
112 67 49 salesman 0 
154 B2 72 deceased B 
13B 73 59 meat dealer 0 
135 47 44 shoe dealer B 
135 70 75 j1.l!lk dealer c 
l4l 75 70 lithographe:r B 
137 66 69 painter 0 
l31 64 64 purchasing 0 
agent 
143 75 71 engineer A 
146· B3 63 draftsman B 
139 70 7B glass B 
blower 
141 77 64 salesman B 
150 79 67 sales B 
manager 
15B 81 77 deceased B 
ll5 62 49 city 
employee B 
141 76 65 accountant B 
14l 72 65 draftsman B 
151 74 73 meat cutter B 
137 70 67 store owner c 
155 76 83 lawyer (concluded on next page) 
B 
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Table 3. (conclude.d) 
Student Scale Odd Even Fatherts Course 
Score Score ScorE Occupation Grade 
' 
·-
22 ••••• 146 76 70 _· broker c 
23 ••••• 129 71 69 merchant c 
24.e••oe 144 68 71 gas company 
employee c 
25 ••••• 151 79 72 engineer B 
26 ..... 149 so 69 boatyard 
employee B 
27 ••••• 152 81 69 fisherman B 
28 .•••..•• 162 85 77 broker A 
29 ........ 133 70 63 windovr-
• 
wsher B 
30 ••••• 121 64 59 builder D 
31 ••.••• 124. 68 56 accountant c 
32 ••••• 136 77 63 tinsmith c 
33 ••••• 124 67 57 contractor B 
34····· 140 66 74 manager c 
35 ••••• 137 73 64 press 
9perator B 
36 ••••• 145 76 69 doctor A 
37 ••••• 134 69 65 deceased B 
38 ••••• 124. 65 59 postal 
clerk c 
39 ••••• 137 70 67 deceased c 
40 ••••• 144 76 68 custodian c 
4J_ ••••• 134 64 66 fireman c 
42····· 134 74 60 salesman A 
43····· 165 89 76 editor B 
4J,. ••••• 139 71 65 sale_sma.n B 
0 
Table 4• Scale Scores, Odd-Even Scores and Fathers' 
Occupations for the Control Group 
Student Scale Odd Even Father1 s 
Score Score Score Occupation 
1 ••••••• 143 78 65 teacher 
2e•••• .. • 140 71 69 plumber 
3 ••••••• 126 67 59 teacher 
4 ••••.. ., 151 79 72 applicational 
planner 
5., ..... 116 62 69 machine tool 
business 
~6 •••••.• 150 77 63 draftsman 
7 ••••.•• 153 77 76 chemist 
8 ••••.•• 1114 77 62 accountant 
9 ••••••• 11~3 71 72 airline mechanic 
10 •••••• 131 75 56 cobbler 
11 •••••• 119 56 63 engineer 
12 •••••• 135 70 65 policeman 
13 •••••• 134 72 66 carpenter 
14•t•••• 128 71 57 lavzyer 
15 •••••• 136 72 64 restaurant 
. ;'supplier 
16 •••••• 145 73 72 accountant 
17 •••••• 155 81 74 en ineer 
(concluded on next pageY 
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40 
o· 
Table 4. (concluded) 
, 
-
Student Scale Odd Even Father1-s 
Score Score Score Occupation 
18 ••••••••• 140 74 66 telephone 
employee 
19 ••••••••• 135 74 61 teacher 
20o•••ooo•• 147 80 67 printer 
'2J. ••• 0 ••••• 152 80 72 trucker 
22 ••••••••• 138 69 69 tool maker 
23 •••• 0 •••• 155 79 76 chemist 
..24.········· 133 72 61 town employee 25 ••••••••• 152 6l 71 laundry man 
26 ••••••••• 135 72 63 pharmacist 
'Z7eeeo••••• 130 67 63 contractor 
28' ••••••••• 147 80 62 salesman 
29 ••••••••• 151 81 70 tooJ.maker 
30 •••••••• 0 147 77 70 la-wyer 
31 ••••••••• 138 69 63 engineer 
32 ••• ~ .• 0 •• 162 85 73 architect 
33 .......... 125 65 60 contractor 
34········· 1.26 68 64 contractor 
;3;5 ••••••••• 138 74 64 tinsmith 
36 •••••• 0 •• 131 64 67 accountant 
37 ••••••••• 132 75 57 engineer 
3S ••••••••• 135 69 66 receptionist 
39 ••••••••• :}.20 74 54 orthodontist 
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